The Massorah of Learning to Read

Massorah — Ossios and Nikud
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Massorah — Syllables
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FIRST STAGE SECOND S5TAGE
Preparing lips and jaws Operating vocal cords

Massorah — Words
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Look at each syllable — Think how to string them together to

make a whole word

Then say it as a whole word
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Visual versus Phonic
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Optic and Audio Pathways
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Compared with Phonics
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The Phonics Nightmare

Any technique designed to aid dealing with the phonics of English, will probably be
counter-productive for Hebrew.
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Limitation of available Brain-Power
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Signs of Bad Reading
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Reading as Whole Words
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Good Reading
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Read in Syllables? — NO!

First, you teach the ossios. Then you teach the nikud. Then you

teach how to combine an oss with a nikud to make a syllable. Then
you teach how to combine syllables to make a word. Once the

reader has leamt how to read words, words become the prioriby .

enjoyment
and only whole
understanding ——_ _— words build a
comes from Read in l word-bank
whole words Syllables?
“ i - NO! meaning
syllables do ' ——— comes from
_— I whole words J

not isolate
Lthe shoresh J







